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Grade 6 Unit Outline
Reading and Writing Informational Texts
Unit Topic and Length
This performance task should be completed during the last week of a unit targeting arguments.
While covering a range of aspects on reading information texts and writing arguments, there is a key
focus on identifying and incorporating specific, relevant, and credible evidence. Students should
recognize the difference between opinions and arguments. They should understand the important
role arguments play in influencing society and to be able to critically examine the claims and evidence
they read. They should consider all this in producing their own arguments, which are written in a
formal style and contain evidence that is relevant and credible.
Note: This unit outline provides an example of how teachers may integrate performance tasks into a
unit.
Teachers may:
•
•
•

Use this unit outline as it is described below
Integrate parts of it into a currently existing curriculum unit
Use it as a model or checklist for a currently existing unit on a different topic

Common Core Content Standards
Standards that will be assessed in this unit
•
•
•
•
•

•

RI.6.1 Cite textual evidence to support analysis of what the text says explicitly, as well as
inferences drawn from the text.
RI.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.
RI.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.
RI.6.10 By the end of the year, read and comprehend literary nonfiction in the Grades 6–8
text complexity band proficiently, with scaffolding as needed at the high end of the range.
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
1. Introduce claim(s) and organize the reasons and evidence clearly.
2. Support claim(s) with clear reasons and relevant evidence, using credible sources
and demonstrating an understanding of the topic or text.
3. Use words, phrases, and clauses to clarify the relationships among claim(s) and
reasons.
4. Establish and maintain a formal style.
5. Provide a concluding statement or section that follows from the argument
presented.
L.6.6 Acquire and use accurately general academic and domain-specific words and phrases
sufficient for reading, writing, speaking, and listening at the college and career readiness
level; demonstrate independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.
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Standards that are addressed in an ongoing way throughout the year
•

•

W.6.8 Gather relevant information from multiple print and digital sources, assess the
credibility of each source, and quote or paraphrase the data and conclusions of others while
avoiding plagiarism and providing basic bibliographic information for sources.
SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher led) with diverse partners on Grade 6 topics, texts, and issues, building on others'
ideas and expressing their own clearly.
1. Come to discussions prepared, having read or studied required material; explicitly
draw on that preparation by referring to evidence on the topic, text, or issue to
probe and reflect on ideas under discussion.
2. Follow rules for collegial discussions, set specific goals and deadlines, and define
individual roles as needed.
3. Pose and respond to specific questions with elaboration and detail by making
comments that contribute to the topic, text, or issue under discussion.
4. Review the key ideas expressed and demonstrate understanding of multiple
perspectives through reflection and paraphrasing.

Big Understandings
•
•
•
•

Some informational texts are more reliable than others
Evidence is only worthwhile if it is relevant, credible, and its connection carefully explained
Careful consideration needs to be given to the purpose, audience, and the situation when
making language, structural, and format choices
It is important to read from a variety of sources to ensure we have a good understanding of
the issue or topic and to identify the best evidence to support claims

Essential Questions
•
•
•
•
•

How can I ensure the information I am reading is reliable?
What strategies and tools help me the best to develop a piece of writing?
How can I determine which evidence is the most relevant and credible?
How can I make the best use of evidence in an argument?
Which language choices influence the reader the most, under which circumstances?

Skills
By the end of the unit students will be able to:
•
•
•
•
•
•
•
•
•
•

Distinguish between an opinion and an argument
Identify arguments, claims, and evidence supporting these claims
Determine whether evidence is reliable and credible
Identify relevant information for a specific purpose
Explain strategies they use to produce an argument
Summarize information and determine the gist of a text
Explain and use different language choices to influence the reader
Write in a formal style
Use sophisticated content vocabulary in their writing
Use the writing process to produce a well-crafted argument
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Vocabulary
•
•

Content: pollinate, pesticides, CCD (Colony Collapse Disorder), apiculturist, hypothesis,
viruses, speculate, abandoned, immune systems
Reading and Writing: argument, opinion, evidence, reason, introduction, conclusion, point of
view, claim, audience

Assessment Evidence and Activities
Initial Assessment
•

•

Students will read the informational text Discoveries: Honeybee Colonies Collapsing
[Current Science Student Edition (May 4, 2007) Weekly Reader.com]. They will determine a
central idea of a text and how it is conveyed through particular details and provide a
summary of the text distinct from personal opinions or judgments.
This information is used to make instructional decisions and to determine whole class, small
group, and individual student needs in relation to content knowledge and literacy skills.

Formative Assessment
Formative assessment is an ongoing process in a Grade 6 class. Quality assessment information is
informative of learning. The purpose is to:
•
•

Determine progress and provide direction
Highlight strengths, gaps, and misconceptions

Information will come from discussions and conferences with students and from their writing. By
gathering information on student learning throughout the unit the teacher can differentiate
instruction to meet the range of learning needs. Thus, students' experiences help to fine tune
learning and teaching, rather than the teacher having to wait until the final assessment to uncover
students' learning needs. The Reading Informational Texts Standard 10 will be assessed in an
ongoing way by listening to students read and discuss texts. Students' ability to explain and describe
their comprehension strategies is an important strategy in itself and, therefore, students need to
have both the opportunities and the meta-language to do this.
Information will be gathered through:
•
•

Individual student and small group conferences
Student responses during shared reading and writing and during guided reading

Final Performance Task
The final task requires students to write a letter to their member of Congress arguing for more
money to be spent on bee research, supporting claims with clear reasons and relevant evidence
gathered from the texts provided. The students must give clear reasons outlining why more money
should be spent on bee research. The reasons must be supported with evidence that is relevant and
credible. Four articles have been provided to help find this evidence.
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•
•

Two articles outline the most likely causes and impact of the dying bees.
Two articles outline the research that has been done so far.

Students must find evidence from these articles to support their claims.
The argument must have:
1.
2.
3.
4.
5.

An opening statement that introduces the position
At least three claims in the argument
Clear reasoning and evidence from a minimum of two sources
Evidence that is relevant and credible
A concluding statement to the argument

Also the argument should:
•
•
•
•

Use language that reflects reasoning and argument
Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons
Establish and maintain a formal style of writing
Follow the conventions of standard English, including capitalization, punctuation, and
spelling

The argument should be 350–500 words in length.

Learning Plan and Activities
Reading Focus
Throughout the unit students will be exposed to a range of information texts in print, online, and in
written and visual form. Students should have exposure to reading for different purposes, from
understanding main ideas to identifying and evaluating specific content, from deconstructing texts
to determining effective language and structure choices.
Mini-lessons should cover the following:
•
•
•
•
•
•
•
•
•
•
•
•

comparing opinions and arguments
summarizing and getting the gist of a text
annotating and note taking
organizing thoughts on a complex issue/topic
identifying point of view, claims, reasons, and evidence in an argument
identifying different types of evidence
determining the credibility and reliability of evidence
matching evidence to an argument
identifying and evaluating language features of an effective argument in relation to purpose,
audience, situation, and format
determining effective structures to writing formal arguments
identifying and evaluating persuasive techniques (e.g., repetition, exaggeration, rhetorical
questions, writing hooks, strong/high modality)
applying vocabulary strategies (e.g., Contextual Clues, Apposition and Word Structure).
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As students are immersed in the various texts, including both visual and print, they will use effective
reading strategies to record examples of vocabulary specific to the language of argument and
persuasion, relevant information, and textual evidence.
Summary of the process of immersion throughout the unit for each topic:
•
•

•

Determine prior knowledge and build context using print, oral, and visuals.
Shared Reading (Topic 1 Text 1)
o Build a taxonomy as read through the text
o Model identifying key ideas to be included in a summary
Guided Reading (Topic 1 Text 2)
o In groups, students are guided through a second text

Writing Focus
Through their exposure to the different information texts, particularly arguments, students need to
be given multiple opportunities to respond. These responses may be either oral or written,
depending on their purpose. Students should move from familiar and straightforward topics to those
that are more likely to be unknown and more complex in nature.
This performance task deliberately requires students to write an argument from a particular point of
view, so the focus of the unit can be on students constructing effective arguments containing claims
with relevant and credible evidence.
Mini-lessons should cover the following:
•
•
•
•
•
•
•
•

planning an argument
converting a plan into a writing piece
formal style in letter writing, structure and language choices
writing an effective introduction
writing an effective argument body paragraph containing evidence
writing an effective concluding statement
adjusting writing for a particular audience, purpose and/or situation
reviewing and revising writing

Task-Specific Activities
Scientists have discovered that bees are disappearing and many colonies are empty and there is no
clear reason why this is happening. The impact this could have on the American way of life is severe,
including an impact on the availability of food and may cause a potential loss of jobs.
Build Context and Task Preparation
Introduce the topic by showing the video Bees in Trouble (2008, OnEarth Magazine)
http://www.onearth.org/multimedia/video/bees-in-trouble. It gives an overview of the issue from
the point of view of different people affected. In a brief discussion, draw out what grabbed the
students' attention in the video. Watch the video again and have students take notes (or they may
use graphic organizers). As they watch the second time, they should:
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•
•
•

Highlight the causes and effects of the bee issue
Identify the different people involved and their roles and identify the impact the issue has on
them, whether positive or negative
Identify key vocabulary relating to the topic

Check for an overall understanding of the issue (the video should be available for any students
requiring further viewings).
Task One
In the article Discoveries: Honeybee Colonies Collapsing the writer explains how researchers are
trying to discover what is causing the Colony Collapse Disorder and while there are hypotheses, no
one yet has found the cause.
Your task is to write a one-page summary which:
•
•
•
•
•
•

Identifies the central idea
Explains how the writer uses evidence to support the central idea
Explains if the evidence is relevant
Cites textual evidence from the article
Uses transitions to help your reader to understand how your ideas are connected
Closes your summary with a concluding statement

Your summary should be written in a formal style for a person who is familiar with the topic, but has
not read the article.
Part One: Close reading of Bee Concerned (2010, Weekly Reader)
http://www.weeklyreader.com/2/weeks-news/article/bee-concerned
1.
2.

1. Preview the article Bee Concerned by reading title and paragraph. Record student
predictions of what the article may be about.
2. As they read, ask them to focus on why people are so alarmed by the issue. The students
should add to their notes and/or annotate the article.

This article will give the students some background experiences to bring to the topic and task.
Part Two: Close Reading of Discoveries: Honeybee Colonies Collapsing (May 4, 2007, Current
Science Student Edition) http://www.Weekly Reader.com. This article has more complex and
subject-specific vocabulary, metaphors, and inferences. However, it is possible they could use the
vocabulary when writing their argument. The students are most likely going to need support with the
text. It should be introduced in a shared setting.
1.

2.
3.

Use the interactive "smartboard" to show students the article Discoveries: Honeybee
Colonies Collapsing and trace how the central idea of a text is developed through particular
details (RI.6.2).
Read the first two paragraphs to grasp the problem then read the final paragraph to find
possible solutions.
Does this article support the main idea in Bee Concerned? How?
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4.

5.

What hypotheses have researchers come up with? Look at the vocabulary mites, tiny
arachnids, pesticide neonicotinoid, varroa destructor, etc. There is much domain-specific
vocabulary in this article. It is not important the students can pronounce these, but they
should be able to understand their meaning.
Students perform Task One.

Examples of Possible Reading Lessons
Readers Summarize and Get the Gist of a Text
Whole Class Introduction
•

•

the teacher introduces and discusses the term "gist reading" – some students may have
heard the term before – explain that they are reading quickly to get an overall understanding
of the text – It is not reading every word intensively. It is a way to summarize
the teacher models with a short text/article – using a 5W and 1H graphic organizer. Using
these key points he or she then writes a 20-word summary of the text/article

Independent/Small Group
•
•

students go through the same process with one of the articles/texts about bees
if students are unfamiliar with the concept, they can work in pairs

Whole Class Closure
•

several students share their graphic organizer and 20-word gist summary

Readers Annotate When Reading
Whole Class Introduction
•

•
•

the teacher explains that it is helpful when researching to annotate the text – jot notes and
thoughts and questions around the text, in the margins – it helps readers to keep a focus on
why they are reading, what they are looking for
the teacher shares an example of an annotated text and discusses the type of annotations
that have been made, e.g., questions, key words/ideas, connections
with an short text/article, the teacher uses a think aloud process to demonstrate how a text
can be annotated

Independent/Small Group
•
•

students practice annotating a text using the example and teacher model as references
if annotating is fairly new to students, this lesson can be repeated several times, focusing on
different mentor texts/examples of annotating

Whole Class Closure
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•
•

if students have been reading the same text, the teacher adds some student annotations to
a class version of the text
remember – annotating is a very individual thing – although some are more useful than
others

Readers Identify Evidence and Reasons to Support Arguments
Whole Class Introduction
•

•

the teacher uses an appropriate text with several arguments and with supporting evidence –
an enlarged copy or multiple copies is useful for student access. He or she uses a think aloud
process to model identifying the argument and then the evidence to back it up. The teacher
charts this.
using the same text, the teacher facilitates students to identify the other arguments and
support evidence – charting these as well

Independent/Small Group
•

students read an article/text and follow the same process – identifying the argument and
supporting evidence. They can record their findings on a graphic organizer

Whole Class Closure
•

several students share the arguments they found and the supporting evidence. Other
students who read the same text could add anything they found

Readers Identify Key Vocabulary (Content-specific)
Whole Class Introduction
•
•
•
•

the teacher uses an appropriate text or article – an enlarged copy or multiple copies is useful
for student access
as the teacher reads, he or she models underlining or highlighting key vocabulary
the teacher charts these words and also talks about the definition – include a diagram if
helpful
the teacher discusses how important it is to identify and use such vocabulary in our writing –
to help with our arguments

Independent/Small Group
•
•

students read relevant text/texts identifying key vocabulary
they record it on their own vocabulary graphic organizer

Whole Class Closure
•
•

several students share the vocabulary they identified. They also talk about the meaning – if
known or the teacher clarifies
words are added to the class chart/word wall
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Example Writing Lessons
Writers Plan for Writing Using Talk, Text, Graphic Organizers, and Notes Made While Reading and
Viewing
Whole Class Introduction
•
•
•
•
•

the teacher shares a text in a letter format putting forward an argument – a mentor text
with help, students identify the features of the letter (e.g., greeting, introduction, body,
conclusion, formal language, etc.)
the teacher shares a graphic organizer to plan their own letter
the teacher uses a think aloud process, modeling how to use notes, research, etc., to begin
planning, recording it on the planning graphic organizer
the mentor text with identified features becomes a reference chart for students, it can also
be used as the basis for creating a checklist for the final product

Independent/Small Group
•

students work with their own notes, articles, annotations, etc., to begin planning their
argument letter with the graphic organizer

Whole Class Closure
•

several students share their plan for writing, referring to the features of a formal/argument
letter

Note: There are two areas being discussed/identified here – the features of a formal letter, and the
features of an argument – so this lesson could be repeated over several days. The key points from
each will create the student checklist.
Writers Use a Checklist While Writing
Whole Class Introduction
•

•

•

the teacher reviews the mentor text – an example of an argument written as a formal letter.
He or she also refers to the charts developed in previous lessons, with the features of a
formal letter, and the features of an argument.
the teacher then introduces the checklist which includes the same points/features and
explains that when they are drafting our writing they will check the list to make sure they are
on the right track
from the class/shared writing that has already been done, the teacher encourages students
to identify any features/elements that are already evident

Independent/Small Group
•
•

as students continue drafting, they have the checklist to refer to
the teacher also uses this when conferring and working with students

Whole Class Closure
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•

several students share back if they noticed anything in their writing that already addresses
something on the checklist.

Note: Depending on how familiar students are with using checklists, they could help develop the
criteria. Also some criteria may not have been explicitly taught at the time of introducing the
checklist. That's OK – some students may already understand and be able to address them in their
writing, otherwise just explain that they will learn more about those criteria soon.
Writers Write an Effective Introduction
Whole Class Introduction
•
•
•
•

the teacher refers to the mentor text, or another appropriate example with a strong
introduction, and another example with a weak introduction
facilitating student involvement, together they identify what makes one introduction more
effective than the other – consider language used, how it captures the reader's interest, etc.
these elements are charted or highlighted on the text
using a think aloud process, the teacher models writing an effective introduction, referring
to his or her plan for writing

Independent/Small Group
•

students draft their own introduction for their writing, referring to their plan, and using the
chart and model

Whole Class Closure
•
•

several students share their introductions, highlighting the elements they have included
teacher uses this time to reteach or reinforce what makes an effective introduction

Writers Write an Effective Conclusion
Whole Class Introduction
•
•

•
•

the teacher refers to the mentor text or another appropriate example with an effective
conclusion
with the teacher facilitating student involvement, they identify and discuss what makes it
effective – it does not introduce new information; it reinforces the point of view; it leaves
the reader with a challenge, etc.
these elements are charted or highlighted on the text
using a think aloud process, the teacher models writing an effective conclusion, referring to
his or her plan and the mentor text

Independent/Small Group
•

students continue with their draft, focusing on the conclusion, referring to their planning,
and the mentor text

Whole Class Closure
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•
•

several students share their conclusions, highlighting the elements they have included
teacher uses this time to reteach or reinforce what makes an effective conclusion

Publishing Options
The task requires students to write a letter to their member of Congress, although it could easily be
adapted to an editorial or a formal essay. No matter the format, students will need to look at multiple
examples of the format to identify key structures and features and they should be given numerous
opportunities to write formal arguments.
It is also possible for the task to be adjusted so that students to be required to position themselves.
One such topic could be:
•

"Should the American Government fund the research needed for bee research?"

The format for this topic could be a formal essay, feature article, or editorial.
The final product could be published in class/school newspapers or websites, student magazines,
online publications, such as Weekly Reader, Scholastic, and Teenlink. Letters could be sent to a
member of Congress, if the student so desires.

Resources
Texts for this task include:
•
•
•
•
•
•
•

Weekly Reader Editorials and Reviews
Bee Concerned (2010, Weekly Reader) http://www.weeklyreader.com/2/weeksnews/article/bee-concerned
New Clue in Bee Mystery (2012, Weekly Reader)
http://www.weeklyreader.com/2/environment/article/new-clue-bee-mystery
Honey Bee Mystery by Catherine Clarke Fox Honey Bee Mystery National Geographic Kids
http://kids.nationalgeographic.com/kids/stories/animalsnature/honey-bee-mystery/
Vanishing Bees (2008, Natural Resources Defence
Council)http://www.nrdc.org/wildlife/animals/bees.asp OnEarth Magazine
Bees in Trouble (2008, OnEarth Magazine)
http://www.onearth.org/multimedia/video/bees-in-trouble
Discoveries: Honeybee Colonies Collapsing (May 4, 2007, Current Science Student
Edition) http://www.Weekly Reader.com

Other resources:
•
•
•
•

Junior Scholastic New York www.scholastic.com/js
http://teenlink.com
Time Magazine Teacher Created Materials Levels 5 and Secondary have a number of high
interest one pages of persuasive writing
Idebate.org
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Grade 6 Lesson Plan – Reading Informational Text
Lesson
•

Reading

Standards Addressed
•
•

RI.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.
RI.6.10 By the end of the year, read and comprehend literary nonfiction in the Grades 6–8
text complexity band proficiently, with scaffolding as needed at the high end of the range.

Teaching Point
•

Readers summarize and get the gist of a text

Resources/Preparation
•

A suitable text to model with, 5 W and 1 H graphic organizer, short texts/articles for
students to read

Whole Class Introduction
Introduction
•

"We have been reading different informational texts to learn more about arguments. Whenever
we are reading, one strategy that helps us is summarizing. There are different ways to
summarize but today we are going to look at 'gist' reading. When we do a 'gist' reading, we are
reading quickly to get an overall understanding of the text – we are not reading every word
intensively."

Teacher Modeling/Demonstration
•
•

DEMO FORM GOES HERE
Using a suitable text, the teacher models "gist" reading. He or she uses a 5 W and 1 H graphic
organizer to record the key points noticed while reading.

Student Involvement
•
•

With student support, the teacher writes a 20- (or 30-) word gist summary using the key points
from the graphic organizer.
If time, and if students are unfamiliar with gist reading, they can also practice doing a gist
reading of a short article – with a text that is at a level appropriate for the majority of the class.
One way to help students to skim-read (and not read intensively) is to give them a time limit –
e.g., two minutes, depending on the length of the article/text. They could then
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compare/discuss the key points they read. This practice activity can also be done as part of
independent work before students continue reading.
Next Step
1.

"Now, when you go back to do your reading, first do a gist reading of your text to get an
overall understanding and then go back and do a more intensive reading."

Independent/Small Group Work
•
•
•

Students read independently, continuing with informational texts to support their learning
about arguments or the topic they will be writing about for the performance task.
Students do a gist reading first, using the graphic organizer to record the key words/ideas. They
then write a brief summary.
Students continue reading.

Differentiation
•

The teacher can work with a small group in a more guided way. The group could be using the
same text or the text that the teacher used. They read it quickly and then discuss together what
they noticed and the key points, referring back to the text with teacher support if necessary.
Some students who are not familiar with gist reading may need extra practice and support as
they learn they do not have to read every word and as they understand the purpose of gist
reading.

Conferring
•

The teacher also uses this time to confer with individual students or small groups – monitoring
for skill development – summarizing through gist reading.

Whole Class Closure
Sharing/Feedback
•

•
•

The teacher brings the whole class back together and asks several students to share their gist
summaries. The teacher uses the questions from the graphic organizer to review with the class
whether the summaries cover all the points.
The teacher finishes with some sort of statement showing how today's lesson will link to future
learning.
"Wow, you've all done a great job gist reading and writing a summary to show your overall
understanding of the text. This will really help us as we continue to read informational texts
to learn more about argument writing."
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Reflection
During and after the lesson the teacher reflects on next steps for his or her own
teaching and for student learning:
•
•
•
•
•
•

Was the lesson successful? How do I know?
Is this something I need to reteach or review?
Which students needed support, and how can I support them in the future?
Are there students who have the skill and need extending? How can that be done?
What about the texts/materials?
What do I need to do in the next reading lesson?

Next Steps
•
•

Continue reading and thinking about informational texts.
Continue practice and using research skills.
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Grade 6 Lesson Plan - Writing Informational Texts
Lesson
•

Writing

Standard Addressed
•

W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
1. Introduce claim(s) and organize the reasons and evidence clearly.
2. Support claim(s) with clear reasons and relevant evidence, using credible sources
and demonstrating an understanding of the topic or text.
3. Use words, phrases, and clauses to clarify the relationships among claim(s) and
reasons.
4. Establish and maintain a formal style.
5. Provide a concluding statement or section that follows from the argument
presented.

Teaching Point
•

Writers uses a checklist when writing

Resources/Preparation
•
•

Mentor text – example of an argument written as a formal letter
Charts from lessons with features of formal letter, features of an argument

Whole Class Introduction
Introduction
•

"We have been reading different informational texts, to help us form arguments with claims and
evidence. Our final writing product is going to be in the form of a letter. We have already looked
at the features of an argument and the features of a formal letter. Today we are going to use all
of this information to help us develop a checklist to guide our writing."

Teacher Modeling/Demonstration
•
•

The teacher refers to the mentor text and reviews the features the class noticed – in terms
of an argument as well as a formal letter.
The teacher introduces the idea of using a checklist to support students' writing of a formal
argument letter. "We will use this checklist as we write our draft letter(s) – the checklist helps us
to be clear about what is expected, and we can make changes throughout the drafting process."
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Student Involvement
The checklist could be introduced in two ways:
•

The checklist could be developed with students. By referring to the mentor text as well as
the features of arguments and formal letters, the teacher could facilitate the creation of a
class checklist (for teacher reference use the one in the performance task as a
guide/model).

•

The checklist could be presented to students. With teacher support they go through each
point, referring to the mentor text to clarify the expectations.

Or:

Either way, students need a checklist from this lesson to use when continuing their drafting/writing.
Next Step
1.

"Now, when you continue your writing/drafting, make sure to refer to the checklist so that you
know that you're on the right track."

Independent/Small Group Work
•
•

Students continue drafting, practicing writing arguments and letters using information from
informational texts in the lead-up to the culminating performance task.
They refer to the checklist during the writing process – this may be on a class chart or each
student may have their own copy. In this way, students are very clear about the
expectations from the beginning, rather than getting to the final stages in the writing
process and then learning what was expected.

Differentiation
•

•

The teacher can work with a small group and go through the checklist with them, explaining
each component and what it means. As a group, they can also look at a sample of writing and
review it against the checklist.
Students could work with a partner to review their draft/writing with the checklist.

Conferring
•

The teacher also uses this time to confer with individual students or small groups. As he or
she discusses their writing with them, the teacher refers to the checklist.

Whole Class Closure
Sharing/Feedback
•

During independent work, the teacher has met with several students and asks them now to
share. They discuss what they noticed about their writing when they reviewed it against the
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•
•

checklist. "What was already included in your writing? Is there anything you need to change?
What are your next steps?"
The teacher finishes with an informal statement showing how today's learning links with
future work.
"You've done a great job developing a checklist to use with your writing. As we continue drafting
and writing, keep your checklist handy so you can refer to it," or "We've spent today looking at
the importance of using a checklist to support our writing. So now we have the mentor text and
the checklist to help us when we are drafting."

Reflection
During and after the lesson the teacher reflects on next steps for his or her own teaching and for
student learning:
•
•
•
•
•
•

Was the lesson successful? How do I know?
Is this something I need to reteach or review?
Which students needed support, and how can I support them in the future?
Are there students who have the skill and need extending? How can that be done?
What about the texts/materials?
What do I need to do in the next writing lesson?

Next Steps
1.
2.
3.
4.

Writers organize ideas and information logically.
Writers write an effective introduction.
Writers write an effective conclusion.
Writers write effective body paragprahs with evidence.
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Grade 6 Lesson Plan - Writing Informational Texts
Lesson
•

Writing

Standard Addressed
•

W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts,
and information through the selection, organization, and analysis of relevant content.
1. Introduce a topic; organize ideas, concepts, and information using strategies such
as definition, classification, comparison/contrast, and cause/effect; include
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when
useful to aiding comprehension.
2. Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.
3. Use appropriate transitions to clarify the relationships among ideas and concepts.
4. Use precise language and domain-specific vocabulary to inform about or explain a
topic.
5. Establish and maintain a formal style.
6. Provide a concluding statement or section that follows from the information or
explanation presented.

Teaching Point
•

Writers write a gist summary of the topic.

Resources/Preparation
•
•

Mentor text – example of an argument written as a formal letter
Charts from lessons with features of formal letter, features of an argument

Whole Class Introduction
Introduction
•

"We have been reading different informational texts to help us form arguments with claims and
evidence. To help us with our writing, it is also important that we are clear about the issue in the
first place. Today we are going to write a gist summary of an issue that we have been reading
about. We are not writing our opinion of the issue or writing an argument where we are trying to
persuade other people to think as we do. We are giving people a summary of the issue. We are
not trying to persuade them one way or the other – we just want to give them basic information
about the issue."
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Teacher Modeling/Demonstration
•
•

•

The teacher refers the research and notes that have been collected about the topic/issue –
these are from several different texts.
The Teacher uses the 5 W and 1 H graphic organizer used in an earlier reading lesson – and
explains "We used this to help us with gist reading when we were reading one text/article. Now
we are going to use it to help us write about the issue/topic using many texts that we have read."
Using a think aloud process, the teacher models using the graphic organizer to make notes
about the issue/topic – the teacher refers to his or her notes/research and the texts read.
For this activity it is important that students use more than one source to develop their
summary of the topic/issue.

Student Involvement
•
•

Students can support the teacher with this process by identifying what they believe the key
points of the issue are.
The teacher reminds them as necessary that this is not about forming an opinion or putting
forward one point of view, but about giving the facts related to the issue/topic.

Next Step
1.

"Now, you are going to go through the same process with the graphic organizer with your own
notes/research about the topic. If you complete the graphic organizer, then you can start
drafting a summary of the issue."

Independent/Small Group Work
•

•

Students use the 5 W and 1 H graphic organizer to review their notes/research and the texts
to plan for the summary of the topic. They focus on the facts rather than form opinions or
present an argument about the issue.
If time, students can begin drafting their summary of the issue using the graphic organizer.

Differentiation
•

•

The teacher can work with a small group to go through the process, reviewing the topic and
notes/research. Students could complete their own graphic organizer or, depending on the
level of support needed, one could be completed together. The teacher needs to facilitate
lots of discussion to support understanding about how this is different from
opinion/argument writing.
Students can also work in pairs to go through this process.

Conferring
•

The teacher also uses this time to confer with individual students or small groups. As the
teacher reviews the graphic organizer with them, he or she reminds them about presenting
facts and information, not forming an opinion or presenting one point of view.
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Whole Class Closure
Sharing/Feedback
•

•
•

Several students share back the key points they have noted on their graphic organizer. With
teacher support, if needed, they also discuss the different texts/articles their
notes/research came from.
The teacher finishes with an informal statement showing how today's learning links with
future work.
"You've done a great job using your notes/research from several texts to plan a summary of the
issue. For this purpose we are not forming an opinion or presenting a point of view – we are
giving people facts and information about the topic. Tomorrow we are going to continue writing
our summary, using our graphic organizer."

Reflection
During and after the lesson the teacher reflects on next steps for his or her own teaching and for
student learning:
•
•
•
•
•
•

Was the lesson successful? How do I know?
Is this something I need to reteach or review?
Which students needed support, and how can I support them in the future?
Are there students who have the skill and need extending? How can that be done?
What about the texts/materials?
What do I need to do in the next writing lesson?

Next Step
1.

If needed, this lesson could be expanded or repeated or students may need another lesson
before this one, reviewing informational writing. After students have completed the graphic
organizers, the teacher models how to write a summary from these points – a miniinformational essay about the topic/issue. Depending on time and identified teaching and
learning needs, students can continue this writing and take it through the writing process, or
the focus could move back to argument writing.
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Grade 6 Literacy Performance Task
Reading and Writing Informational Texts
Unit Overview
This task is designed as a culminating performance task for a four-week unit on arguments and
evidence. Students are required to analyze a number of articles to identify relevant evidence they
can use to produce an argument about funding bee research. The focus of the unit is on using
credible, specific evidence to produce an effective argument and, for this reason, the task
deliberately requires students to argue a stated point of view. Throughout the unit, students will be
exposed to more complex texts and are required to analyze informational texts to gain a general
understanding, as well as to locate appropriate evidence. This will enable students to write an
effective argument, embedding evidence and adjusting a formal writing style according to the
purpose, audience, format, and situation. This will culminate in the performance task in the fourth
week, for which they will be required to argue for more funding for bee research.

Task Details
•
•
•

Task Name: Save the Bees
Grade: Grade 6
Subject: Literacy

Task Description
This task is in two parts.
•

•

Task 1 requires the students to read an informational text, determining the central idea of
the text and analyzing its development -- including its relationship to supporting ideas -and providing an objective summary of the text.
Task 2 requires students to write a letter to their member of Congress arguing for more
money to be spent on bee research, supporting their claims with clear reasons and
relevant evidence gathered from the texts provided. The students will need to cite textual
evidence to support their analysis of what the texts say explicitly, as well as inferences
drawn from the texts read.

Standards
•
•
•
•
•

RI.6.1 Cite textual evidence to support analysis of what the text says explicitly, as well as
inferences drawn from the text.
RI.6.2 Determine a central idea of a text and how it is conveyed through particular
details;provide a summary of the text distinct from personal opinions or judgments.
RI.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.
RI.6.10 By the end of the year read and comprehend literary nonfiction in the Grades 6–8
text complexity band proficiently, with scaffolding as needed at the high end of the range.
W.6.1 Write arguments to support claims with clear reasons and relevant evidence.
o Introduce claim(s) and organize the reasons and evidence clearly.
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Support claim(s) with clear reasons and relevant evidence, using credible sources
and demonstrating an understanding of the topic or text.
o Use words, phrases, and clauses to clarify the relationships among claim(s) and
reasons.
o Establish and maintain a formal style.
o Provide a concluding statement or section that follows from the argument
presented.
L.6.6 Acquire and use accurately general academic and domain-specific words and phrases,
sufficient for reading, writing, speaking, and listening at the college and career readiness
level; demonstrate independence in gathering vocabulary knowledge when considering a
word or phrase important to comprehension or expression.
o

•

Materials
•
•
•
•
•
•

Bee Concerned (2010, Weekly Reader) http://www.weeklyreader.com/2/weeksnews/article/bee-concerned
Honey Bee Mystery by Catherine Clarke Fox (National Geographic Kids)
http://kids.nationalgeographic.com/kids/stories/animalsnature/honey-bee-mystery
New Clue in Bee Mystery (2012, Weekly Reader)
http://www.weeklyreader.com/2/environment/article/new-clue-bee-mystery
Vanishing Bees (2008, Natural Resources Defense Council)
http://www.nrdc.org/wildlife/animals/bees.asp
Bees in Trouble (2008, OnEarth Magazine)
http://www.onearth.org/multimedia/video/bees-in-trouble
Discoveries: Honeybee Colonies Collapsing (May 4, 2007, Current Science Student Edition)
http://www.Weekly Reader.com

Student Instructions
Provide your students the following instructions:
We have watched a video Bees in Trouble (2008) and read an article, Bee Concerned, that explained
that bees are disappearing, and the severe impacts this could have on the American way of life,
including an impact on the availability of food and create a potential loss of jobs. We have also
looked at an article that outlines the research that has been done to try and find out why the bees are
dying.
In response to this, you have been asked to write a formal letter to your member of Congress
arguing that more money needs to be spent on bee research. You must give clear reasons outlining
why more money should be spent on bee research. You must support these reasons with evidence
that is relevant and credible. You have been provided with five articles to help you find this evidence.
Three articles outline the most likely causes and impact of the dying bees.
Two articles outline the research that has been done so far.
You must find evidence from these articles to support your claims.
In your formal letter, your argument must have:
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1.
2.
3.
4.
5.

An opening statement that introduces the position
At least three claims in your argument
Clear reasoning and evidence from a minimum of two sources
Evidence that is relevant and credible
A concluding statement to your argument

Also, in your argument you must:
•
•
•
•

Use language that reflects reasoning and argument
Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons
Establish and maintain a formal style of writing
Follow the conventions of standard English, including capitalization, punctuation, and
spelling

Your argument should be 350–500 words in length.
Teacher Guidelines
The Issue: Scientists have discovered that bees are disappearing and that many native bee colonies
are empty. There is no clear reason why this is happening. The impact this could have on the
American way of life is severe, including an impact on the availability of food and potential loss of
jobs.

Performance Task
The task will take at least three 45-minute periods.
Day One
1.
2.

3.

Introduce the task and the articles in the student task pack. Remind students that the two
articles studied in class can also be used to gather information for their argument.
Have students refer to the argument topic. They should then reread the text to begin
finding evidence. Students will read the three articles independently to find any further
evidence they may add to their notes and/or annotate the articles.
Encourage student to use the graphic organizers as a way of collecting information for their
writing.

Important note:
Differentiation: Students who need support can read these articles in a guided or shared reading context
with teacher support. Also, appropriate graphic organizers may be used to support students do the
following:
•
•
•
•

Identify causes and effects
Identify the different people involved and how they are impacted
Identify key evidence
Identify and define key vocabulary, including words, terms, and phrases
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Day Two: The Writing Task
1.
2.

Students plan the letter using the graphic organizer (5-10 mins).
Students write the draft of the letter (25-30 mins).

Any assistance given to individual students must be documented and given consideration in the
assessment of the work.
Unless you have decided to adjust the topic, all students are writing a formal letter to argue for more
money for bee research. They do not need to choose a side to argue.
Day Three: Revision and Editing
1.
2.
3.

Students revise and edit their letter, marking corrections in a different color.
They should use the checklist to ensure all things are being included.
If there is time, they can publish their letter.

If you are requiring students to cite references, you should ensure they complete the bibliography as
well.

Page 27 of 28

COMMON CORE STATE STANDARDS

Graphic Organizer: Checklist
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